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Cuadernillo de acompanamiento 1° ano Secundaria

INTRODUCCION

E I lenguaje es concebido como condicidén determinante de la naturaleza hu

mana, volviéndose éste materia constituyente e instrumento del pensami-
ento que viabiliza la construccidny la participacion de lo social por ser el mas impor-
tante medio de comunicacion. Sin embargo, la lengua no se reduce a una categoria
de instrumento ya que en su desarrollo cada hombre adquiere una forma de vida,
una perspectiva cultural y modos propios de significar su cultura. Esta posibilidad de
constituir y compartir esa cultura, esta condicionada por el dominio de un lengua-
je particular. Mediante el lenguaje, el alumno se apropia del mundo que lo rodea.
Segun esta concepcidn, el lenguaje posibilita la reflexién sobre la experienciay su ex-
presion simbdlica. La sociedad construye, de este modo, aprendizaje sobre aprendi-
zaje por medio de la lengua; y también por este medio, se comparten respuestas
estéticas y emocionales frente a diferentes experiencias dentro y fuera de la escuela.

Atendiendo a lo anteriormente mencionado, la inclusién de una lengua ex-
tranjera en la ESB busca ayudar a los alumnos a reflexionar sobre los c6digos de
la propia lengua como asi también conocer otras culturas ampliando la propia
vision del mundo. Para esto, se fomenta desde un primer momento la formacién
de usuarios competentes y autbnomos que puedan comunicarse de manera efec-
tiva oralmente y por escrito en contextos académicos y de trabajo sugiriéndose
una propuesta de trabajo de aprovechamiento de las distintas oportunidades de
usar lo aprendido en clase tanto en el aula como fuera de las paredes escolares.
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E cuadernillo de acompanamiento para el Cuaderno de Trabajo para el
SteAuIade1°ar"|odeInglésdelineadistintosrecorridosquepudieransurgirde
lapuestaenmarchadecadaunadelasunidadesdeestaimpresion.Conunafuerteimpron-
ta del trabajo basado en tareay con lainclusion de recursos digitales, se busca com-
plementar al Cuaderno de Trabajo con tareas diversas que pudieran focalizarse tanto en
aspectos discursivos, lexicales como gramaticales segun la propuesta dulica en cuestién.
Asi mismo se plantea acompafar al desarrollo de la competencia intercultur-
al de los alumnos atendiendo en cada una de las unidades a diversos cono-
cimientos, actitudes, habilidades y valores requeridos en este enfoque. Decid-
idamente, este cuadernillo permite a cada docente fortalecer y/o revisar su
propio estilo de ensefianza explorando el material a través de distintas avenidas
metodolégicas pero sin dejar de tener en cuenta al grupo de alumnos destinatario.

Este material formula el desarrollo de las unidades de una manera novedosa en la cual
cada una de ellas tiene un tratamiento diferente ofreciendo a los docentes distintos
recorridos. Por ejemplo, el desarrollo exhaustivo de la Unidad 2: “Being young around
the world” , la que se describe en primer término en esta publicaciéon, expone cu-
atro secuencias didacticas con actividades de apertura, de desarrollo y de cierre. En
las otras unidades, por otro lado, el planteo es menos detallado para dar lugar asi a
la creatividad y experticia de cada profesional quién seguramente tomara las suger-
encias realizadas adaptandolas y recreandolas de acuerdo a las caracteristicas propi-
as de su contexto. Desde esta perspectiva, para las unidades 1 y 3 se ofrecen listas
de tareas recomendadas que bien pueden suplementar la propuesta por el Cuader-
no de Trabajo, y para la unidad 4 una serie de preguntas para su respectivo analisis
como la posible evaluacion de algun otro material a utilizar dentro de este enfoque.

Ana Cendoya
Coordinadora Programa de Educacion Plurilingue
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Try to get the musical version of it and describe it using some of some words found in this website:
http://www.macmillandictionary.com/thesaurus-category/british/Words-used-to-describe-music-
or-musical-instruments

Unit 1: Language in freedom

This unit 3

students’ national identity as well as arouse their respective Buesy
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language awareness. Doubtless, “Language in freedom” intertwines linguistic with ra—
historical aspects offering an enriching cross-curricular proposal. Evidently the fo- N
cus is mainly placed on national emblems, symbols that are unique to any country. :’“" P —————
Apart from the suggested tasks, some other activities could be carried out so as e e e e
Py
to deepen other linguistic and content subject matters. Besides, most of these ac- i e P o s o et o g
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Suggested tasks ‘
> 02 Classify some national emblems which have: animals, people, weapons, suns, stars, ships
\ and musical instruments.
v

Visit this link: http://ostranah.com/lists/emblems.php and classify
some national emblems which have: animals, people, weapons, suns,
stars, ships and musical instruments. Describe your favourite national
emblems considering colour, shape, size, etc.

> 01 Investigate about national anthems around the world.

Visit this link http://en.wikipedia.org/wiki/List_of national_anthems and choose three countries you'd
like to listen to their marches or hymns.
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> 03 Describe our national emblem and compare it with other South American ones.
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> 04 Write about the history of our national emblem.

You can design a timeline to illustrate your paragraph with CRONOS.
http://www.educ.ar/recursos/ver?rec_id=92550
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> 05 Design a word cloud with key terms found in the text: What is in a name? (page 8).

You can use Wordle or TAGXEDO.
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> 06 Investigate the etymologies of some country names.

Visit this web site: http://en.wikipedia.org/wiki/List_of_country-name_etymologies and

mindmap the information about your favourite country-names origins. Compare or contrast
different origins.

Interested in this topic "'_:J — EPp—
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Assessing tasks

Most of the tasks have a digital component.
While assessing students’ outputs, teachers should evaluate how learners use

technology and digital media capably and strategically.

In order to do so, teachers may consider certain as-
pects such as the organization of content, the use of
language and grammar, and the multimedia compo-
nent such as the balance of text and graphics found

in the digital outcome.
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Unit 2: Being Young around the world

L] ] focuses on themes such as youth
I S ' l n I t and identity. The whole pro-
posal stresses the importance of

students’ active participation in their learning process, and places special emphasis
on students’ self-reflection upon some of their social practices mainly developed in
their free time and with peers. The exploration of different poems provides learn-
ers with distinct opportunities to enjoy the language in context. In “Being young
around the world” you will find a teaching sequence composed by four classes
aimed to obtain an efficient order and organization of learning activities to suc-
cessfully affect the way the information is processed and retained by students.
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>Glass 1

Core- task

,theteacherconductsadiscussionabouttheimplications makes students read the diary entries (pp 10
I n C I a S Sof being young today. Besides, the teacher invites stu- Th e Tea C h e rand 11) and compare or contrast them. After the

dents to list different examples of teen exchanges in analysis of both entries, the students have to answer the questions provided (a,b,c,d.)
these days. (Surely, words such as: tweets, instagram,facebook, posts, blog will be mentioned).

asks students if they know Anne Frank and if so MONDAY, SEFTEMEER 1 e 0 et W o betonsd | STk
Te a C h e rwhy.Thenteacherasksstudentswhatthecontentof 4 s i
her diary may be. Later, the teacher invites students b e
to read the extract from Anne Frank’s Diary as well as the other text on page 9. The Teacher

prompts the class to give their opinion about writing a diary under different circumstances
such as the ones lived by Anne. If necessary, the Teacher recast in L2 what the sts say in L1.

& GEE
A X il v e e

‘ waarga !
| Q Important note:
=]

! At this stage, the Teacher may introduce, revise or recycle language items

MOST F THE TIME |

FEEL. INVISIBLE/

such as comparatives, connectives used to express comparisons, etc.
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http://s162.photobucket.com/user/BambiScott/media/isobeljournal.png.html

photobucket

the final task Teacher should work with diary entries so
e O re that students know what they are supposed to write.
Explore the examples found in the following websites:

http://www.wikihow.com/Write-a-Diary

http://media.tumblr.com/tumblr_lufdgbpzz91qm7ig9.jpg / B

B #riing Voar Dwn Dy

http://photos1.blogger.com/img/131/1765/640/diary%20entry%20 _:

2%20-%20ferrum%20wheel%201.jpg R : ’
"J_: . ] " y £y
", . = -‘—_A_
g e ey e i i s The Teacher shows students the app: Penzu (http://penzu.com/) and invites them to explore it

keeping a journal about the impressions on this unit. The first entry will be a description of them-

selves (what they are or what they are not), and how they feel when they are at school or when they

http://i162.photobucket.com/albums/t267/BambiScott/elenaentry.png are not.

Tutorial : https://www.youtube.com/watch?v=kqlAWCja_2M

Interested in this topic

[Teacher's Guide |
http://teacher.scholastic.com/frank/tguide.htm

‘Wea Engeoch Teschar

http://www.webenglishteacher.com/frank.html

anne frank

http://www.annefrank.org/en/Education/Teachers-portal/Products-and-courses/Free2choose/
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invites students to express
Th e te acC h O [ rov o et v
Penzu , she/he introduces
some descriptive adjectives if necessary. Besides, she/he elicits what they wrote (if statements
are eager to share their first entry) focusing their contributions on personal descriptions.

The whole class reads the poem: “Mr Flack” (page10) . After discussing the text, students have

to complete the chart provided. They have to find a picture that may illustrate the poem (they

can find a photo in https://www.flickr.com/ ) -

UNIDAD DE COORDINACION DE PROGRAMAS Pdg. 16

([ the chart provided in the previous stage, stu-

' ' S I n dents start brainstorming the information they
would like to use in a poem about themselves.

The teacher invites them to use monolingual dictionaries possibly found in the mobile
phones or in their netbooks, such as BABILOO. Once they have finished their poem, they

can prepare a digital poster with Glogster illustrating their work with some pictures tak-

en with their own digital devices. (The poster can be attached to a new entry in Penzu).

. ]
Pl A venne
Important note:
! At this stage, the Teacher may introduce, revise or recycle language items
for describing feelings, personality, attitudes, etc.
UNIDAD DE COORDINACION DE PROGRAMAS Pag. 17
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Pre-task

Lynne Taylor

1=
http://apaletteofpoetry.wordpress.com/the-artists-2/lynn-taylor/

asks students to define
Th e te a C h e rtheir relationships  with
their parents. The Teacher
writes down students’ contributions on the blackboard. Besides, the Teacher invites them
to read the poem: “One-to-one” (page 11) and think about their own family structures.

Core- task

The teacher shows students: Diary ofa Wlmpy Kid Trailer to discuss the family
structure depicted in this movie.

(https://www.youtube.com/watch?v=7ZVEIgPeDCE)

After discussing the clip, students have to read the extract from Jeff Kinne’s book: Diary of a
Wimpy Kid and answer the questions present on page 12. Besides, they have to order the
events as told by Greg in the activity below.

UNIDAD DE COORDINACION DE PROGRAMAS R - Pag. 18
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The teacher invites students to i m a g i n e a n d eX p reS S what Dad

could have said to Greg.

After brainstorming students’ contributions, Teacher presents or recycles the language required.
Once students have finished the discussion, the students start working in small groups prepar-
ing some comic strips illustrating scene between Dad and Greg. In order to design a comic
strip, students can use http://www.toondoo.com or PIXTON .

(The comic strip can be attached to a new entry in Penzu.)

L3 wejor manerd pard

CREAR COMICS

s U Starts Wit

w WA TING o P

o,

iDa rienda Suglta a o créatividad:

[Svertinhr, ragmet y Ll n i
Caprts by hises iy S

nooooDopocopE

Important note:

! At this stage, the T may introduce, revise or foster learning strategies to

carry out the media transfer expected in this class.
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>Glass 4

The teacher asks students about their relationships at home
and invites them to list some situations which may lead to ar-
guments between them and their parents. After that, the

Teacher makes students read the poem: Turn Off the TV! (page 13) and ana-
lyze the language present in the text considering, for example, expressions of anger.

Theteacher getsstudentstoread the poem:M}'SiS ter’s Al wayson the Phoneand
state the pro-blem described in the text. The Teacher also asks them to compare the poems and answer
the questions (5) found on page 13. The students can state their opinions about the weight of technol-
ogy in their free time. If necessary, the Teacher recast in Lesson 2 what the statements say in LessonT.

i3 T
iy Q||

hAC ||

The students could recreate the poem changing some words such as:
“sister” or “on the phone” getting a new version of the text. Once they have wri-tten their own version
of the text, they can recite or rap it in small groups.

UNIDAD DE COORDINACION DE PROGRAMAS Pag. 20
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The teacher invites students to listen to some young people talking
about themselves and their lives (page 14).

http://servicios2.abc.gov.ar/lainstitucion/organismos/lenguasextranjeras/plurilingue/propuestas.html

After that, they ask the questions about what they prefer doing in their free time. Using
this information together with the data worked in previous classes, they may prepare an oral
pre-sentation as a final output for this proposal. This final presentation could be illustrated

with a digital poster designed by means of https://mural.ly/. “

The Teacher can share with the students some tips about making presentations.
We invite you to explore the following website for this purpose.

http://speakspeak.com/resources/general-english-vocabulary/presentation-language-phrase

Important note:

! At this stage, the Teacher may introduce, revise or recycle language items

to give opinions and express preferences.
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Unit 3: Hands

In this unit

,students work on the topic: “hands” that may

be exploited in diversely as well as creatively. Not only does “hands” become a tri-
gger for language teaching but also it may activate the development of knowledge,
skills, attitudes and values, essential factors for students’ intercultural competence.

)

Suggested tasks ‘

|\

> 01- Read the poem: These are the Hands (page 15) and think about different
people who could use their hands in all the ways mentioned in the text.

nead the other poem These are the hands by M. Rosen. Compare and contrast
them taking into account content and language.

co m Il I eme nta rv text: These are the hands (by Michael Rosen)

www.michaelrosen.co.uk/poems_thesear.html

http://www.theguardian.com/society/2008/dec/04/nhs-health

https://www.youtube.com/watch?v=bDDGDulJrUCc

UNIDAD DE COORDINACION DE PROGRAMAS Pdg. 22
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> 02- Think about you. List some actions your hands always/ often/sometimes/never do
(page 15).
Compare your list with your mates’ ones.

> 03- Write about someone whose hands are special for you.
Follow Sara’s and Andy’s example (page 17).

> 04- Visit the website http://www.handsworking.com/, and answer the following questions.

a-Who is the author?

b- Who is the photographer?
c- How can visitors order a book with this beautiful collection of black and white pictures?
d- How many rewards did the book receive in 2009?

> 05- Investigate about the institutions which teach sign language in your town.

UNIDAD DE COORDINACION DE PROGRAMAS Pdg. 23
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> 06- Watch a version of our anthem in Sign Language
(https://www.youtube.com/watch?v=FyjémQopAxo) and express your opinion about it.

> 01- In groups, discuss about the different ways of expression you count with.
Rank them according to levels of effectiveness.
Compare your ranking with the ones created by your mates.

> 08- In the poem, highlight the different ways mentioned to change the world
with our two hands. (page 20)

> 09- Prepare a Power Point Presentation with the lyrics of: With my own two hands
(page 20) and pictures which clearly illustrate the message of the song.

> 10- There are some expressions including the word: “hand”. Do you know them?
Match the following idioms with the corresponding meaning.

a-to wash your hands 1-available

b-to give a hand 2- to stop being responsible

c-second hand 3- in the care of somebody of good

d- in good hands 4- to help somebody with something

e- at hand 5-something you know from another person

n Visit: http://intheplayroom.co.uk/2014/05/14/crafts-around-wor and decide
>11 Visit: http://intheplay k/ /05/14/craf d Id/ and decid
what multicultural craft is your favourite one.
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Assessing tasks

Most of the tasks may develop students’intercultural awareness.

Intercultural Knowledge and Competence is “a set of cognitive, affective, and behavioral
skills and characteristics that support effective and appropriate interaction in a variety
of cultural contexts.” (Bennett, J. M. 2008. Transformative training: Designing programs
for culture learning. In Contemporary leadership and intercultural competence: Under-
standing and utilizing cultural diversity to build successful organizations, ed. M. A. Moodi-
an, 95-110. Thousand Oaks, CA: Sage.) While assessing students’ outputs, teachers should
evaluate how learners acquire and expand their knowledge (cultural self-awareness and
knowledge of cultural worldwide frameworks), skills (empathy, verbal and non-verbal
communication), attitudes (curiosity, openness) and values (respect). In order to do so,
teachers may prepare a banding which includes certain factors such as: the demonstra-
tion of knowledge of global issues, processes, or other cultures, and the understanding
of his/her culture in a global and comparative context; the recognition of the importance
and validity of others’ perspectives, the identifications of solutions to social issues and/or
global challenges; the willingness to seek out international or intercultural experiences,

etc.

This assessing material could be shared with learners
at the very start of the project providing them with
clear guidance and opportunities for assessment for

learning. BE
[
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Unit 4: Blue treasure

This unit.....

education for sustainability aiming to “promote knowledge

of, positive attitudes towards and suitable action for sustainability in relevant,
meaningful, enjoyable and creative ways” (Littledyke, Taylor & Eames, 2009;
xi). Thus, students are invited to reflect upon environmental issues related
to water as: a renewable resource and as an endangered aquatic ecosystem.
In this particular unit, the “Cuadernillo de acompafnamiento” poses some
questions for the analysis of this material taking into account different aspects.

Blue treasure” offers students different texts of distinct levels of difficulty, not just
as arbitrarily-fixed forms, but as social artifacts motivated by real social purposes.

Which different text-types are present in this unit? Do they re-pre-
sent a varied discursive array of texts appropriate for the stu-
dents? Which other texts could be added to this proposal?

When teaching writing it is important to follow, as Disefio Curricular states, a
genre based approach which means analyzing genres from their macrostructure
(i.e how the information flows from paragraph to paragraph); and their microfea-
tures: such as lexical, grammatical and discourse features. Once students have un-
derstood the message of each text, they may represent the text macrostructure
and features by means of graphic organizers creating their own texts accordingly.

UNIDAD DE COORDINACION DE PROGRAMAS
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Questions that may help students to hecome writers are:

How is the information organized? What kind of information is included in each paragraph?
What nouns, adjectives, verbs are used? Do paragraphs refer to different moments in time or
is all the text in the same tense? Why do you think this is so?

How are paragraphs linked? Which discourse markers express reason, consequence, opinion,
contrast, etc?

What is the purpose of the beginning /first paragraph? How does the text end ? Why ?

What is the effect on the reader ?

- This fourth unit may also develop learners’ digital literacy, “the abil-
ity to interpret, recognize, appreciate and understand information pre-
sented through visible actions” These questions may act as some guidance
when deciding how well “Blue treasure” is accompanied by visual support.
Is this unit visually supported with an assorted battery of visuals? Would you
add new visuals to back up this proposal? How well are visuals exploited? Which
is the task less text-dependent? How could it become more visually enriched?

Are the pictures showing a theme, a feeling or an idea? Why do you think
the illustrator used the particular elements on this page? How would your opin-
ion of the text change if pictures were of a different kind, colour? Do visu-
als accompany the written text or they may lead to a different message?

lll- “Blue treasure” could be also analyzed from a discursive perspective in which lan-
guage use and language learning are contemplated as social realities discursively con-
structed, that the language classroom can become scenarios in which language is ne-
gotiated through: interaction and students’ use of their whole linguistic repertoires.
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Are there different linguistic repertoires present in the unit?
Are distinct voices empowered or discouraged by this proposal? Are students encour-
aged to build up their own identity? Is intercultural competence enhanced in this unit?

Can the curricular two-dimension proposal be developed in this unit?

How is the conceptual dimension expressed in this unit? How is the textual dimension
promoted in this case? How is the axis focused on general language developed? And the
axes focalized on literature or on technology?
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PALABRAS DE CIERRE

E I d ° ~ ° I para la educacién

I S e n O C u r rl C u a r secundaria requiere
de “cambios en las practicas institucionales, ya que apuesta a transformar la en-
sefianza y mejorar los aprendizajes de los alumnos/as de las escuelas.” Creemos
que el Cuaderno de Trabajo para 1° ES y esta publicacion en particular pueden ser
de mucha ayuda para lograr este objetivo ya que tanto el material presentado en
el cuaderno como las sugerencias de trabajo aqui propuestas se centran en alcan-
zar las expectativas de logros expresadas en el documento curricular tales como:

-Que los alumnos...

X comprendan textos simples, narrativos, descriptivos e instruccionales, orales y escritos

K respondan a las caracteristicas textuales y discursivas propuestas para cada afo;

X produzcan mensajes escritos acerca de temas relacionados con la comunicacioén, el uso
de los recursos tecnoldégicos y el discurso literario;

X produzcan textos orales inteligibles relacionados con el tipo de texto propuesto para las
situaciones comunicativas planteadas en cada afo;

X reconozcan y utilicen en forma oral y escrita el vocabulario basico relacionado con los
temas propuestos para cada afno;

X participen y se comprometan con la interaccién grupal y las practicas comunicativas que
facilitan el aprendizaje.

K desarrollen un nivel de competencia intercultural que les permita interactuar progresiva-
mente en diversos contextos efectiva y apropiadamente;

X fortalezcan su proceso de alfabetizacion tanto digital como visual para convertirse en
usuarios competentes de los diversos recursos multimediales que enriquecen hoy a la co-

municacion.
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PROGRAMA DE EDUCACION PLURILINGUE

La propuesta de trabajo de esta publicacion se basa en la resolucion de tareas, en
linea con el DG, las cuales tienen tanto un propdsito comunicativo que implica la necesi-
dad de "procesar textos o de textualizar un mensaje en un contexto determinado”,
como ademads un claro destinatario de fundamental importancia en todo acto comuni-
cativo. Las tareas descriptas y sugeridas desde esta propuesta claramente atienden a las
dos dimensiones - textual y contextual - delineadas en el DC; y las preguntas formula-
das especialmente en la unidad 4, conducen a la reflexién metalingtiistica de la propia
practica promoviendo la evaluacién de este material como también de otros recursos
didacticos a utilizar a la luz del enfoque de trabajo para el aula de inglés prescripto por

el DC vigente.
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[ Esperamos nos comenten los resultados de la implementacion de este Plan de
Continuidad Pedagdgica u otras experiencias similares.
Los invitamos a sociabilizar las experiencias a:
Teléfono: 0221 421 6050 - Calle 49 N 734 (1900) LA PLATA
PROVINCIA DE BUENOS AIRES
UNIDAD DE COORDINACION DE PROGRAMAS
0221 4896958
R.PV. 21070
Calle49N734e/9y10
coordinacion.programasba@gmail.com
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